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Barton Graded School 
Title I School-Wide Program 

 
 
I.  Comprehensive Needs Assessment 
 
There is broad based agreement that all stake holders need to work in partnership to 
support the learning of our students.  High expectations and aspirations for our 
children’s future result from a shared vision between the school and community.  Our 
school-wide planning team included school staff, administrators, board members, 
community members, parents and input from children.  Support agencies and local 
businesses also work in collaboration with the school to enhance its educational 
programs.   
 
 
SCHOOL PROFILE 
 
Student Needs 
 
 Based on NECAP results of October 2012, our scores in Reading revealed a slight 
but significant drop in scores. Seventy-four percent of our students were proficient or 
above, down from eighty percent in 2011.  This is a deviation from our results over the 
past seven years, which had shown continual improvement.  In Math, our scores 
increased slightly to sixty-eight percent scoring proficient or above which was up two 
percentage points from 2011.  Science also showed a drop in proficiency or above from 
fifty-three percent in 2011 to thirty-six percent in 2012.  The most significant drop in 
Science was in the eighth grade, dropping from 38 percent to 13 percent.  In Writing, 
which is assessed in only the fifth and eighth grades, student proficiency increased from 
fifty percent in 2011 to fifty-nine percent in 2012. 
 
Reading assessments, administered in the primary grades in the Spring of 2013 indicate 
seventy-two percent of kindergarten students exited meeting all literacy targets (down 
from 85% in 2012).  In first grade seventy-eight percent of students met the Gates-
MacGinitie targets while 68% met all targets (up from 63% in 2012).  Seventy-six 
percent of students in second grade also met the Gates targets.  Seventy-two of them 
met all targets (up from 40%). In the third grade eighty-three percent of students met the 
Gates target (up form 63%). All reading targets were met by sixty-seven percent of the 
third graders (up from 56%).  There tends to be a general increase in the percentage of 
students meeting targets with in grades Kindergarten through 3.  These increases are 
more satisfying when coupled with the increase in targets that occurred in 2012. 
Improvement is also reflected in the improved NECAP scores reported above.  Although 
writing skills are not specifically measured at many grade levels, written response is the 
means used to evaluate students’ reading comprehension on the NECAP.  For this 
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reason, much attention is being devoted to the teaching of writing at all grade levels. 
 
Student needs are measured through the Orleans Central Supervisory Union Local 
Assessment Plan and Barton Graded School’s Literacy Assessment schedule.  The 
Gates MacGinitie, NECAP and Bridges Mathematics assessments are used to gather 
outcome data.  In addition, tools such as DIBELS, easyCBM Math assessment, Fountas 
and Pinnell Assessment, AIMSWeb, EST meetings, and teacher observations are 
utilized for progress monitoring purposes and for gathering further diagnostic 
information when necessary. 
 
Barton Graded School uses the EST process, Special Education, 504 Plans, and local 
PLC’s to ensure that students’ educational needs are met in a timely manner. 
 
Student attendance is between 97% and 98% and the mobility rate averages between 
25% and 30% yearly. 
 
In the spring of 2012, Barton Graded School met Federal AYP in Reading, but failed to 
meet AYP in Mathematics.  This was the second year that we did not make it in math 
and are, therefore, a school identified for school improvement based on standards set 
by No child Left Behind.  The AYP information for 2012/13 will be released in August of 
this year. 
 
As well as having adopted new mathematics programs for grades K-5 and 6-8, a more 
comprehensive system for evaluating mathematics skills is being explored at both the 
supervisory union and local level.  We have increased the professional development 
focused on early math skills through involvement in union-wide professional learning 
communities (PLC), attendance at workshops focused on understanding and 
implementing the CCSS, and brining in a nationally and regionally recognized experts in 
early numeracy instruction.    We plan to continue to expand our focus on high quality 
reading instruction, while also working to improve our Mathematics program across 
grade levels.  In grades K-4 we have continued to focus on developing early writing 
skills. Two of our teachers have attended training in writing instruction and brought the 
strategies learned back to share with other teachers.  Our K-4 teachers spent time both 
during the school year and summer months working together to develop a better 
understanding of the skills that must be taught in writing and the sequence of that 
instruction through the early grades. 
 
Curriculum and Instruction 
 
Barton Graded School implements the Orleans Central Supervisory Union Local 
Assessment Plan to assess academic needs.  We also use data gathered in our 
school’s behavior management system as part of our needs assessment.  While the 
Assessment Plan is an ever-changing document, it currently contains all of the state 
required assessments.  Barton also has a literacy assessment plan, which includes 
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screening, progress monitoring and outcome measures. The Gates MacGinitie is 
administered to all students in grades one through eight at least once per year and the 
PNOA (Primary Number and Operations Assessment) is used with selected students in 
grades K-2. 
 
While the curriculum has been aligned with the state academic content standards, there 
are significant efforts being made now to explore, understand and align instruction with 
the Common Core.  Teachers continue to participate in the curriculum alignment 
process through OCSU PLCs.  Barton Graded School uses the scientifically based 
Houghton Mifflin Reading Curriculum as our core program in grades K-6. The K-4 
Literacy Team will continue to implement and evaluate its approach to teaching writing 
skills at each grade level.  The team will review materials available for teaching writing, 
identify core skills necessary at each grade level and determine how best to meet the 
needs of our students in writing.  This year they will specifically look at interventions 
they can utilize to improve needs-based instruction   All K-3 teachers have also received 
training in Fundations, a supplemental phonics and phonemic awareness program 
being utilized in the primary grades in both whole class and intervention settings.  The 
Barton Graded School uses the Bridges math curriculum in grades K-5 and Connected 
Math Program 2 in grades 6-8.  First and second grade teachers spent the past year 
looking at math instruction and aligning Bridges with the Common Core State Standards  
at the supervisory level.  Those efforts will continue this year with the third, fourth and 
fifth grade teachers. 
 
Information gathered about students’ strengths and needs, as well as teachers’ 
strengths and needs is used to guide decision making around allocation of funding for 
classroom instruction and teacher professional development. 
 
At Barton we have instructional technology available to all students.  All classes have 
access to laptop carts. Each classroom is equipped with a Smartboard, projector and 
document camera as well as online access to building servers, allowing for school wide 
integration of 21st century curriculum.  As a school we have reviewed the Technology 
standards, accessing our current state and identifying the use of technological 
resources in the research process as a focal point.  We are also providing opportunities 
for our students to develop the computer skills that will be necessary for the new 
assessment based on the CCSS. 
 
Professional Development 
 
All Barton certified staff have been deemed highly qualified by the state of Vermont.  All 
paraprofessionals that work at the Barton Graded School have been deemed highly 
qualified by a local committee. 
 
The Action Planning process and the professional leadership team for the supervisory 
union (SU) insure that professional development needs are fulfilled.  Their focus has 
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been to provide more quality professional development at the local level using local 
expertise as well as experts from outside the SU that demonstrated success in helping 
increase instructional expertise in practice. 
 
Professional development activities are in some cases mandatory and in some cases a 
representative pool attends the professional development.  Weekly staff meetings and 
biweekly grade-level meetings offer an opportunity for sharing new learning.  All 
professional development is aligned with district or local Action Plans.  An increasing 
amount of PD includes consideration of the Common Core and its implications for 
instruction. 
 
Professional development is provided by Teacher Leaders, Coaches, Coordinators, 
NEKSDC, VT DOE, Vermont Institutes, Stern Center, external experts and other 
institutions of higher learning. 
 
Two Barton teachers have been trained as Regional Trainers for LETRS (Language 
Essentials for Teachers of Reading and Spelling) and provide ongoing professional 
development utilizing these materials developed by Louisa Moats.  In the fall of 2011, 
these teachers offered a module on assessment for prevention and early intervention.  
In 2013/14, they hope to offer at least one of the modules especially addressing the 
needs of teachers new to our SU.  We hope to send these teachers back to LETRS 
training so that we can continue to take advantage of this local resource. 
 
As previously stated our first and second grade teachers just spent a year attending 
workshops with Loree Silvis, increasing their understanding of early numeracy, how it is 
incorporated in the Bridges program and how this program should be supplemented to 
address all the essential math skills.  The focus of these trainings this year will be to 
achieve the same goals for grades 3, 4 and 5. 
 
Professional development in the area of literacy and mathematics is ongoing and occurs 
year round. 
 
Barton teachers meet weekly as a whole staff and within that meeting, some of the time 
is used for grade-level planning.  During grade level meetings, teams focused on 
literacy, writing, math, writing or technology will have the opportunity to share ideas and 
problem solve around challenges being faced within the curriculum or around particular 
students.  This is also a time to analyze the data that is gathered on all students.  
Progress monitoring data, collected on struggling students, is also used to make  
decisions about how to best move all students forward.    During 2013-2014 teachers 
will also be collaborating using the model of a professional learning community.  Each 
PLC will have a focus curricular area and then develop a goal or goals to be addressed 
during the year at the weekly meetings.  In addition, one monthly staff meeting will be 
devoted to technology.  With the assistance of technology integration specialists, 
educators will be able to integrate 21st Century technology in their unit planning in order 
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to enrich and support overall student learning.  Two full days during the year are set 
aside for the sole purpose of examining the data that assessments and monitoring 
generate in order to identify the greatest student and instructional needs. 
 
Family and Community Involvement 
 
Parents are communicated with at least four times a year at formal assessment times.  
The addition of Power School in the upper elementary grades also allows parents on-
line access to their child’s attendance, grades and classroom performance at any time.  
Being a small school, informal conversations about student work and academic habits is 
ongoing.  The community is invited to participate in Action Planning work and 
parent/teacher club meetings.  Monthly menus and important date lists are an important 
means to communicate to the public.  A school website is continually being improved 
and updated.  It includes items of interest such as the student handbook, biweekly 
menus and announcements, a calendar, classroom activities and even sports scores.  
The community has been supportive of the school in passing budgets for the past fifteen 
years.  Annual holiday dinners and brunches have successfully brought community 
members into school.  The Everybody Wins reading program, as well as some, less 
formal teacher driven activities, also bring community volunteers into the school on a 
weekly, and sometimes daily basis.  Parental Involvement grants provided by CFP 
funding also allow for events for families that focus on home support for basic skill 
acquisition.  We would like to engage parents in forums that focus on current issues 
facing schools and homes, such as bullying, cyber-bullying, safe use of social media 
and parental involvement in schools. 
 
School Context and Organization 
 
The Barton Graded School Parent-Student handbook is the means to communicate 
policies and procedures for a safe and orderly school.  All parents receive a copy and 
are required to indicate their receipt of this information.  It will also be on the school 
website.    The Action Planning Process and State Standards determine the allocation of 
financial resources.  The Principal plays the role of building manager and instructional 
leader.  The Assistant Principal works with the Home-school Coordinator and School-
based Clinician, to deal with student issues that affect learning and student performance. 
 
The Principal, school board, superintendent and business manager create the budget to 
be voted on at the annual school budget meeting. 
 
 
 
II.  TITLE ONE SCHOOL WIDE PROGRAM COMPONENTS 
 
1.  School wide Reform Strategies 
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The overall school wide reform theory being applied at Barton Graded School is one of 
prevention and early intervention for students at risk of school failure.  After analyzing 
the data gathered in the needs assessment we plan to select materials and seek 
professional development opportunities that will help us to realize the goals that have 
been prioritized in our school’s Action Plan (see Appendix A).  
  
All primary grade classrooms utilize the scientifically-based core reading program 
published by Houghton Mifflin.  High quality, needs-based professional development, as 
well as ongoing coaching and collaborative consultation will be provided.  At Barton 
Graded we are well aware of the need to not only screen all students early, but also to 
provide ongoing progress monitoring for those students who are at risk of not meeting 
state standards.  Therefore, in addition to the screening and outcome assessments 
administered to all students three times a year (k-3) we are also working at improving 
our scheduling of progress monitoring probes for at-risk students, training teachers in a 
data management system and participating in frequent data team meetings where 
teachers come together to analyze the strengths and needs of their students and their 
teaching strategies.  We also have been working to increase the scope of this work to 
include more work with students beyond grade three.  Through specialization of our 
grades three and four teaching team, we are able to provide more intensive and 
differentiated reading instruction to all fourth graders. 
 
We continue to make progress toward past reading improvement goals and intend to 
maintain the high level of commitment to those goals.  We will employ a full-time 
Literacy Team Teacher who will continue to be actively involved in daily whole-class, 
small group, and individual interventions aimed at helping students to meet these goals.  
We will continue to provide modeling and support for classroom teachers and 
paraprofessionals who are responsible for delivering instruction aimed at increasing the 
reading scores of all students.  In kindergarten through third grade, Fundations, a 
phonics and phonemic awareness program, will be utilized as a supplement to the core 
program for all students.  This program, along with others that are appropriate for 
providing differentiated instruction, will also be used in intervention settings when 
deemed necessary.  We will purchase other supplemental and alternative materials, as 
needed, to provide reading instruction that best suits our most struggling students.  We 
will also make high quality professional development in the area of Reading available to 
our teachers and para-educators.  We plan to increase the focus on a professional 
learning community model, where teachers can problem solve as a team, both teaching 
and learning from each others’ experiences while also taking on new learning through 
book study, professional development videotapes and other learning opportunities.  
 
With the steady decline in students’ writing scores over the past few years, our teachers 
have been prompted to address writing skills more fully.  For that reason, our grade 5-8 
students are scheduled double the amount of time previously allotted to Language Arts 
instruction.  Our K-4 students will also be provided with a scheduled writing block, in 
addition to the minimum 90 minute core reading block. Our K-4 teaching team will focus 
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much of their literacy team meeting time on writing.  We will continue to support 
common strategies to teach early writing skills across grades 2 through 4.  Teachers will 
work together to be sure each understands both the lower level and upper level skills 
required of young writers.  They will determine how to best address the writing 
expectations at each grade level.   
 
In Mathematics, our action plan goal focuses on making improvements in the Geometry 
and Measurement subcategory.  We find that we must improve our use of ongoing, 
curriculum-based assessment in the area of math.  We plan to generate more data on 
students’ skills in math in order to make more informed decisions about needed 
supports and curriculum adaptations.  We implemented a new mathematics curriculum 
(Bridges) during the 2010-2011 school year. This required increasing the daily math 
block to ninety minutes.  This increased instructional time will be maintained through 
creative use of available time.  The CMP2 math program will be completely 
implemented in grades 6-8, which should increase our students exposure to Algebra 
and Geometry concepts and skills.  We will continue to use various assessment and 
progress monitoring tools to determine student performance and inform instruction. 
Student that demonstrate readiness for Algebra instruction will be enrolled in Algebra 
classes at Lake Region Union High School as allowed by space and scheduling.  
Teachers will work with our .5 Math Interventionist to address the needs of at low 
performing students.  We will continue to make high quality professional development in 
the area of Mathematics available to teachers and para-educators.   
 
In Science, our goal is to increase the number of fourth and eighth grade students 
scoring at the proficient level on the science NECAP exam.  We will continue to provide 
embedded professional development and support for our grade four teacher via 
modeling and mentoring by our 5-8 Science specialist.    
 
In order to develop 21st century skills focused on technology, we will have a laptop cart 
on each floor with sufficient machines to meet the needs of the largest class.  
Classrooms will be equipped with technology resources such as SmartBoards, 
document cameras, and projectors. Teachers will be expected to incorporate technology 
into unit planning when appropriate for enriching and supporting student learning.  A 
group of 6 Ipads will be made available to teachers and students in order to explore 
possible uses in initial instruction and interventions. 
 
A Director of Curriculum for the supervisory union ensures that information regarding 
curriculum expectations and changes, as well as professional development 
opportunities and assessment timelines, are shared with all Orleans Central educators.  
Teacher leaders in the supervisory union will work with administrators to plan and 
facilitate union-wide professional learning communities that will consider current 
instructional and programmatic concerns.  They will also begin the process of 
considering the implications of the Common Core.  We implement the OCSU 
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Technology Plan as well as other initiatives around professional development for Art, 
Health, and Physical Education. 
 
2.  Instruction by Highly Qualified Teachers 
All certified and paraprofessional staff members presently meet the criteria for highly 
qualified status. 
 
3.  High Quality and Ongoing Professional Development 
Action planning steps include professional development components (see Appendix A).  
The supervisory union administrators and teacher-leaders respond to needs for 
professional development as raised by the needs assessment and/or teacher 
perception. Two members of this teaching team have acquired credentials allowing 
them to offer professional development onsite, using LETRS Modules, developed by 
Louisa Moats.  They will be supported in maintaining their training.  This will allow them 
to continue to offer LETRS training in the district that is based on the most current 
research and best instructional practices.  Our 3-5 Math teachers will attend Bridges 
training with Loree Sylvis offered on PLC days.  Local training for paraprofessionals is 
offered whenever possible and arrangements are made to make attending out of area 
training an option for paraprofessionals as well.  Our regular education 
paraprofessionals will attend Reading and Math PLC’s as appropriate to their 
responsibilities.   We will continue to send teachers to offerings by the Northeast 
Kingdom School Development Center at Lyndon State College, the Vermont Agency of 
Education and other providers that focus on readiness for and implementation of the 
Common Core State Standards. Parents have not played an active role in professional 
development activities, however an effort has been made to keep parents informed and 
involved in the activities pertaining to their individual children.  
 
4.  Strategies to Attract Highly Qualified Teachers to High Need Schools 
Presently all of our teaching staff are “highly qualified” in the areas that they teach.  
Advertisements for new teachers have increased from ads placed in local papers to 
using School Spring on the internet in order to attract a wider pool of candidates.   
 
5.  Strategies to Increase Parental Involvement 
Parents are kept informed through newsletters from individual classrooms, 
parent/teacher conferences, the annual School Report, the school web site and such 
public presentations as open house, concerts and fine arts displays.  By renewing our 
subscription to Study Island and Moby Max, we offer a web-based literacy and math 
intervention that families of students in grades 2-7 will be able to access from home.  In 
grades 5-8 parents can also access information about their child’s school performance 
on-line through Powerschool.  Particularly in the lower grades, parents are also invited 
in for various activities and events throughout the school year.  During the 2012-13 
school year at least one formal parent involvement evening and one school-day activity 
was planned and implemented, both of which focused on home support for literacy skills.  
Our goal for the 2013-14 school year is to have at least one such program offered again.   
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6.  Plans for Assisting Preschool Students in the Successful Transition from Early 
Childhood Programs to Local Elementary School wide Programs 
In order to provide for a smooth transition from preschool to elementary school our 
kindergarten teachers will meet early in the spring with a team of service providers from 
the preschool.  At this time general information about incoming students will be shared 
and follow up meetings for students with special needs will be scheduled.  The 
kindergarten teachers will visit the preschool setting in order to observe and become 
familiar with students in an environment where they are comfortable.  Later in the spring, 
preschool students will be invited to visit the kindergarten program.  Before school starts 
in the fall, kindergarten teachers will make home visits and will invite families of their 
students to a social gathering at school in order to build relationships among parents 
and teachers.  Special education and other support staff will become involved in the 
planning of programs for these incoming students in order to make sure that services 
are in place for the fall.  Families of preschool students entering kindergarten in the fall 
will be invited to any family involvement activities scheduled the previous spring. The 
location of the Central Orleans Family Education Center, in Barton, will make 
collaboration with preschool programs, teachers and families more efficient and 
effective. 
 
7.  Measures to Include Teachers in Decisions Regarding Use of Academic Assessment 
A team consisting of lead-teachers from throughout the supervisory union and 
administrators including Central Office staff will meet to plan the work of the union-wide 
professional learning communities.  This group will help to facilitate a PLC model of 
collaboration across both curricular and grade level meetings.  The PLC’s will consider 
topics such as, assessment, best practices in instruction, and implementation of the 
Common Core.   
 
On the local level primary teaching staff will also play an integral part in decisions 
around the development of our literacy assessment plan, which ensures the 
continuation of much of what was required under the tenants of Reading First.  Regular 
data team meetings will provide an opportunity for teachers to analyze assessment data 
and use that information to drive instruction throughout the school year.  Teachers will 
also continue to take part in the action planning process where assessment results 
provide the basis for goals and action steps.  They will also make decisions about 
reporting to parents.   
 
Local PLC’s will be established with the goal of looking at student performance and 
instructional practice in order to provide the optimal learning opportunities for all 
students.  Collaboration will help to build consistence in practice and expectations.  
 
 
8.  Activities to Ensure That Students Who Experience Difficulty Attaining Proficiency 
Receive Effective and Timely Additional Assistance 
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Teachers will use screening data to identify students at risk of school failure early in the 
school year.  Intervention plans will be developed for students not meeting expected 
reading targets.  These plans will include a schedule of ongoing progress monitoring to 
measure progress or the need for program changes or modifications.  For students who 
are not showing adequate response to intervention the Educational Support Team will 
meet to discuss ways to meet individual student needs.  Students will be referred for 
Special Education evaluations and placed on Individual Education Plans or 504 plans, if 
appropriate, but only after a comprehensive set of regular education services has been 
exhausted.    The Special Education team will collaborate with classroom teachers to 
provide support for students on IEP’s.  The Literacy Team will work with classroom 
teachers to provide support needed by any of our students.  These services may be 
provided to all students within a classroom in the form of team teaching or center type 
activities as well as small group, additional intervention for students who demonstrate 
the need for more time or intensity of instruction.  A full time Literacy Team Teacher will 
continue to focus on assisting all students in meeting early literacy goals.  She will also 
assist K-3 teachers with the expanded writing block, as needed.  A stipend will be 
provided to the Literacy Leader to support her work beyond the regular contract in 
assisting teachers with the use of data, analyzing that data and developing appropriate 
individual intervention plans as needed.  A new writing program will be purchased and 
implemented beginning in grades three and four with the support of Literacy Team staff.  
Two full-time, highly qualified paraprofessionals will assist with remediation of basic 
skills and small group interventions.  A .5 FTE Math interventionist will work with K-8 
students that at risk in math.  The interventionist will work with Math teachers to identify 
student needs and appropriate interventions.  Students will receive support in 
afterschool tutoring times as available. 
 
9.  Coordination and Integration of Federal, State and Local Services and Programs 
The principal will view the school program as a whole, regardless of where funding 
originates.  His goal will be to communicate that vision so that all resources can be 
combined to create a cohesive whole.  The Student Support Program, which includes all 
staff members as well as outside specialists, the home/school coordinator and the 
school-based clinician, as appropriate, will work together to support students, whatever 
the need.  These teams will work closely with classroom teachers, special education 
staff, principal and parents to meet the needs of students.  Academic support is also a 
team effort, supported by the same players.  We will work to improve our intervention 
planning process by taking inventory of specific programs and teacher expertise that we 
have available within our school.  We will seek other programs or techniques for areas 
where our program is weak in order to have a ready menu of options to choose from 
when challenges arise for students.  Although the funding for services may come from 
separate sources, the program will be one comprehensive set of services.     
	  


